Background, Research Design and Procedures of the
Literature Review

ABOUT the CHAPTER

A systematic review of the relevant literature on the topic of interculturality in language edu-
cation is an important component of the EUREDIE Project. Its fundamental aim is to map and
outline the theoretical, conceptual and methodological aspects of the field of interculturality
with a particular focus on its intersections with the field of language education. Concurrently, it is
expected to provide Early Career Researchers (ECRs) who work on the subject of interculturality
in the field of linguistics, communication and literature with a state-of-the-art of the research
field and to support them in their engagement with interculturality-sensitive research. This chap-
ter will present the process in its entirety, stating its rationale and significance, describing the
construction of the corpus and methodological approach and procedures in detail and with ref-
erence to the aims of the project.

Keywords: literature review, interculturality, language education, early career researcher,
methodology.

Introduction

The EUREDIE project has produced three major results, the first of which is the tripartite
report on the field of interculturality in language education, that is embodied in the pres-
ent book. The other two include the development and implementation of a problem/task-
based online study program through a six-week three-module online intensive summer
school for a select group of early-career researchers (ECRs) involved in language edu-
cation and a digital platform for researcher e-learning & networking offering a massive
open online self-directed e-learning course centered around the issues of intercultural-
ity, inclusion, diversity and language education for the ECRs involved in the related fields.

Result 1 of EUREDIE includes three main components: review of the literature, a study
on ECRs’ perception of interculturality in language education, and an analysis of the
research-related needs of ECRs. As part of the first result, this chapter focuses on the
methodology of the literature review while the results are mainly addressed in chapters 3
and 4. What follows is a discussion of the rationale and significance of the study and then
a detailed description of the processes and procedures of the methodology employed in
the literature review.

The Rationale and Significance of the Study

The rationale behind this literature review lies in the contemporary plurality of theoreti-
cal, conceptual and methodological perspectives within the interculturality-language ed-
ucation nexus. The long-held essentialist approaches to culture and interculturality have
been significantly challenged in the last three decades, and brought about a diversity and
plethora of theoretical, conceptual and methodological perspectives to the field (see also
Chapter 1). This was also accompanied with the explosion in the amount of research and
knowledge available in general. It should also be noted that, due to the rapidly changing
cultural dynamics in the world and the developments in the field of information and com-
munication technologies, the relationship between culture and communication are also
changing, which have a major impact on language and interculturality research and lead
to drastic developments. In this context, a systematic review of this particular field was
viewed to be necessary to outline the major lines of thinking and researching.

It is needless to say that it is possible to locate a number of studies that have already
carried out systematic reviews and/or meta-analyses of the studies in the literature.
One of the oldest ones is the "Meta-Analysis of Intercultural Communication Compe-
tence Research” by Bradford, Allen and Beisser in 2000, which explored the association
between past studies on intercultural communication effectiveness and intercultural
communication competence, and examined the relationship between knowledge-based
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and skill-based attributes in predicting intercultural communica-
tion competence within a corpus of 16 quantitative studies. One
of the latest ones is a qualitative meta-analysis of intercultural
research, with a major focus on computer-mediated, synchronic,
oral interactions between language learners from different coun-
tries from the perspective of intercultural communicative com-
petences (Clavel-Arroitia & Pennock-Speck, 2023]). Another study
includes a meta-analysis of the relationship between study abroad
and intercultural competence, in which 72 studies that included a
pre-test and post-test measure of intercultural competence in a
study abroad program were reviewed (Burrow, 2019). In a similar
vein, Shadiev and Sintawati (2020) reviewed twenty-five articles on
intercultural learning supported by technology published between
2014 and 2019. Elias and Mansouri (2020) also reported the find-
ings of a systematic review of studies on interculturalism and in-
tercultural dialogue which included a corpus of 351 peer-reviewed
articles and book chapters published over the period 2000-2017.

Even a cursory scan of these reviews of the literature would yet
demonstrate that each of them is understandably limited in dif-
ferent ways, ranging from the type of studies reviewed and a focus
on a particular aspect of the topic in question to scope and time
span, which makes the present literature review highly timely and
necessary. Against this backdrop, the literature review here has
been carried out with the main purpose of mapping and outlining
the theoretical, conceptual and methodological landscape in the
field of interculturality with a particular focus on its intersections
with the field of language education in the last decade, which in
turn would inform the other two results of the project- online
study program and the digital platform for researcher e-learning
& networking. Specifically, the research question addressed in the
review is as follows: What are the major theoretical, conceptual
and methodological themes and trends in the field of intercultur-
ality with an exclusive focus on its intersections with the field of
language education from 2012 to 20227

Methodological Framework
Approach

The approach to literature review adopted in this study can be
broadly defined as systematic and descriptive. Systematic re-
views refer to a method of making sense of large bodies of in-
formation, mapping out areas of certainty/uncertainty, identifying
where little or no relevant research has been done and where
new studies are needed, and providing different perspectives on

questions addressed (Howell Major, & Savin-Baden, 2012; Petti-
crew & Roberts, 2006) Systematic reviews follow well-defined and
transparent steps, requiring the components of the definition of
the question or problem, identification and critical appraisal of the
available evidence, synthesis of the findings and the drawing of
relevant conclusions (Boland, et al., 2017).

Our approach was systematic in that it aimed to include all find-
able articles that were written about the topic in question as much
as possible, unlike other types of literature reviews which tend to
use literature selectively. It also included the above-mentioned
components throughout. Furthermore, in line with the research
guestion of the review, no “hierarchies of evidence” or “typologies
of evidence”, which would require a selection of particular types
of studies and/or particular study designs, were applied (Petticrew
& Roberts, 2006: 58-60).

In this respect, as can be seen in Diagram 1 above, following the
clarification of the research/review question, the review's inclu-
sion criteria were set, the corpus of the review was constructed
by locating and archiving the included studies, and finally a four-
stage review and analysis procedure was carried out, including
(i) creation of the descriptive reviews for each study, (i) initial in-
ductive coding, [iii) identification of recurring themes and trends
on a yearly basis, and lastly (iv) narrative synthesis of the find-
ings together with descriptive mapping of the trends and themes.
Throughout these stages, the data was tabulated and analyzed in
numerous ways to be able to identify cross-cutting themes and
explore points of convergence and divergence across the data.

Corpus

The method of our research commenced with the construction of
a corpus, a collection of the literature in the field under study. The
first phase in the creation of the corpus of the relevant literature
included the specification of the criteria for their selection and
inclusion in the corpus. To do so, first a search span was select-
ed from 2012 to 2022 - albeit until summer of 2022, when the
collection was started, to be able to gear the focus towards the
state-of-the-art of the field This was followed by the identification
of the key words to ensure the relevance of the texts in our cor-
pus. The list of the key words included interculturality, transcul-
turality, intercultural/transcultural communication/competence/
awareness, accompanied by another set of key words containing
primarily language education/teaching/learning, as can be seen
in Figure 1 below:

Diagram 1
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The initial search utilizing these key words within the selected
time span yielded a great number of papers and manuscripts,
which was impossible to review and analyze. Therefore, we had
to include further criteria to narrow it down with a focus on the
publication/text type and the database and indexes, as can be
seen in the following table (Table 1). A note of caution is in or-
der, though. Any selection and/or inclusion process inherently
involves excluding others, and, despite its necessity in order to
draw the boundaries of the scope of the work, this may create
potential gaps. In this regard, the present literature review had to
leave out, for instance, the conference proceedings, non-indexed
papers and dissertations that might provide valuable perspectives,
insights and ideas. Furthermore, some very influential scholars
in the field of intercultural communication, whose works mostly
laid the groundwork for the studies within the interculturality-lan-
guage education nexus, have also been excluded from this corpus.

The initial corpus included a total of 333 articles, 45 books and 15
book chapters. Yet, in the following phases, some works were ex-
cluded from the corpus due to the accessibility and/or relevance
issues. As such, the final corpus consisted of a total of 315 arti-
cles, 37 books and 10 book chapters. Then, a table was created
featuring the title, author(s), publication year, source of the publi-
cation, type of the publication, the database and the index of each
work, the list of which was then further categorized according to
its year and type of publication. This was followed by the creation
of an archive including all the studies to be reviewed and analyzed.

Review and Analysis Procedures

Background, Research Design and Procedures of the Literature Review

The first phase of the analysis process included the readings
of the selected corpus, with the purpose of creating a descrip-
tive review for each item in the corpus, rather than relying on the
abstracts in accordance with the aims of the literature review. A
review template was created with a focus on four broad themes
of: theoretical and conceptual framework/orientation, research
question(s) and methodology, findings and/or new perspectives/
insights, and the overall conclusion together with suggestions for
further research. A sample review is presented in Figure 2 below
for illustrative purposes.

Once the reading and review process was completed by the par-
ticipants of each team of the project, in the second phase, the
initial coding was implemented in order to identify the recurring
topics and themes that emerge from the corpus, which yielded
the following list. The initial coding was inductive in nature in that
it included all diverse and/or alternating recurring elements ap-
pearing in the corpus.

e Intercultural Competence

e Intercultural Communicative Competence

e Critical Intercultural Awareness

e Cultural Representation

¢ Role of Culture in Foreign Language Teaching
e Otherness

e |dentity

e English as a Foreign Language (EFL)

e English as a Lingua Franca (ELF)

¢ Content and Language Integrated Learning (CLIL)
e Study Abroad

e Internationalization of Higher Education

e Citizenship Education

e Technology

These topics and themes were then sorted into three main cat-
egories and their subcategories, as can be seen in Table 2 below.
This categorization provided an overview of the topics that oc-
curred most frequently in relation to interculturality in language
education research in the years between 2012 and 2022. This was
followed by the tabulation of the corpus items according to these
categories.

Following the initial coding, the data set was analyzed in more

Table 1

Inclusion Criteria for the Construction of the Corpus

Key Words Time Span Publication Type Databases Indexes

interculturality, transculturality, 2012-2022 Book-length manuscripts, SCOPUS, Jstor, Google Social Sciences Citation

Scholar, ProQuest, EBSCQ,
ERIC, Web of Science, DOAJ,
Open DOAR

Index (SSCI), SSCI-Expanded
and Emerging Sources
Citation Index (ESCI)

intercultural/ book chapters, handbooks,
transcultural communication/ encyclopedia entries, and
competence/ articles (i.e. Research
awareness articles, theoretical articles,

accompanied by review articles)
language education/teaching/

learmng

(not only English but also other

languages
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Figure 2

A Sample Descriptive Review

Item Number (according to the final List)

313

Title of the article / baok

Creating a virtual “third space™ in a telecollaborative project to promote English as a Foreign Language (EFL) learners’
lzngzuase proficiency and imtsroultaral swareness

Publication year

W

Awuthor(s)

Hui-Chin ¥eh & Leechin Hens

Theory / Concept | Problem addreszed

Telerollsbgrations afford langnase leamers opportanities to interact with people from different countries around the worl
targeting their communicative and intercultural adaptability, bar research that focus on telecollaboration has mostly lant i
the study of kmowladze acquisition with particular emphasizs on the development of reading and writing =kills and leaming
Standard Englich. There is & ne=d to expand that forus in order to create a telecollaborative vimual “third spacs™ (Bhabha
a5 a mesting pomt of different cultures for lansuass learners to not only improve lansuage proficiency covering all lansnass
=hills but alzo establizh intercultural awarsness. This studv addreszes thiz nesd in the Taiwansse seting.

Aims and ohjec

The study examines how telecollaboration enhances EFL leamners’ language proficiency and interculmral swarsness, and the
inzights leamers have gained fom telecollaboration

Nlethodology, .2., research desizsn, tools, pamicipants, tc.

Psm.cmpan

: %t:ml.ob 'h_n:l-\a "m&er;m smdents from 2 university in Taiwan enrolled in & required EFL course and 23

- students from Anstralia and Mew Zealand respectively enrolled in Chinese major

nc:c-'ps:t n the -mi_t The students were divided into 23 tranmational pairs, with one from either Anstralia or Mew

Zealand teaming up with a stodent from Tarwan.

Procedurss: In the Sve-week collaborative interchanze, entitled WOWME, sudents in their respective sroups were requirsd to
collaboratz on 3 bilingual digital media production such as pedcast, video, or e-brochure to be shared through Google drive.

Dara: Diana were gathered from onling interchangss, reflective vE, respanses 10 open-ended questions that wers included in

E-Fortfolios and which served 25 2 summative aszseszment to svaluste the leaming outcomess and the effectivensss of the course,

and digital media outpat produced by partdcipants in Taiwan, Australia and New ;eaLand

Dara Anzlvziz: As the sudy aimed to investizate the effeos of oresting 2 “third space™ for Talwaness sudents 1o engage in

lznEuaze exchange and intercultural leaming oppormnities, only their responzes to the swmmative svalustion questions in their

E-portfolios and their reflective eszavs ware analvzed qualitatively through content analvziz (Pamon, 2014).

i-'u:.:imgs —

To anzwer the first research question of how telecollsboration enhances EFL leamers” language proficiency; the summative
azzessments in the Tarwansse leamers’” E-portfolios reveal that coresponding with their native Enslish-speaking teammates in
the third space enabled them to develap confidence in English communication and “practice Englich in a natoral manner”,
codespitching at times, which would be unaccepiable in the classroom setting, and focuszing exclus ively on the intent of
communication (§).

To answer the second research question of how telecollaboration enhances EFL leamers’ interculmural awarsness, data suggest
that telecollaboration gncpurazed Enslizh leamers to inguire about their teammates” cultures, allowing them to challenge their
initial assumptions and encourzging them to leam about different colmrss.

To anzwer the third research question regarding the insizhts leamers have gained from telecollaborstion, data show that
differsnces in titme zone: and problems relatad to vocabulary use were challenging for the Taiwanese learnsrs.

Concluzion
{For theoretical papers) new perspectives, re-definftions, new challenges stc.

The results of this study confirm that telecollsboration activities provide valusble opportunities to mteract with people from
differsnt Iinguistic and socioculharal backerounds, wheo at first are “different™ from themselves mostly based on the
understanding of culture that iz bound to nationsl identity. Throush participating in the “third space”, leamers were abls to
dizcover similar culiural nemms and practices despite the differences in their nationalities. Moreover, as EFL and CFL learners
interacted and gained intercultural experiences on an equal basiz and wers inroduced to each other’s socioculmral norms and
praciices, the desply held notion of Westem cultural imperialism underlving internstionalizstion was countered.

Orverall, the study validztes that telecollsboration activities suitabls serve the goal of languazgs leaming which is to be able o
uz2 it to achieve one’s communication purposes in real life settings. Thus, it extends knowledze transmizsion that is traditonally
limited to the clazsroom instruction and use of coursebooks. Despite the time differsnces and preferred commmnicative stvles
infirsed with different accems, participants leamt to becomes more flexible and sutonomons as they developed strategies o
overcoms challenses in communication.

Suggesed further ressarch

Firsily, foture smdies might imvestizate how similar projects conducted over a longer peniod of time might impact learners’
learming outcomes and experiences. Secondly, their scope might be expanded to include foreizn langnages leamers in a varety of
other countries and at different ages. Lashy, considering that technological development is an ongoing process, fiuturs studies
may be foruzed on different modes and .:l==L=_'n_ of telecollaborative spaces using advanced compmnicative tools for leamers to
come toegether from diverse backsrounds to engage in intercultural exchanges, of academic, scientific or recreational nature.

Table 2
Categories of the Emergent Topics in the Corpus

depth in the third phase which yielded categories to allow more
insight into the data and to map out the recurring themes and

Conceptual issues  Cultural essentialization
Culture as an evolving concept
Communities of practice
Intercultural understanding
Intercultural communication
Identity
Cultural awareness
Critical language awareness

trends on a yearly basis, helping track down the changes and de-
velopments in the field of interculturality in language education.
During this phase, each descriptive review was treated as a unit of
analysis and coded with reference to models/theories addressed
and/or adopted, schools of thought/paradigms, data collection
and analysis procedures employed in methodology, key ideas and
perspectives, simultaneously or sequentially, and then tabulated

Pedagogical issues  Intercultural education
Intercultural language teaching
Affordable methodologies
Teacher education

in the form of tables according to these codes. The following fig-
ures (Figure 3 and Figure 4) illustrate two types of tabulation of
the studies in the years 2018 and 2019 respectively. The tabulated
studies were then sorted into a chronological list and organized

into two major periods, 2012-2016 (n= 184 articles, 13 books, and
7 chapters) and 2017-2022 (n= 131 articles, 24 books and 3 chap-

Technological Online communication
developments Digital tools
10

ters), to be able to track down the evolution and/or stability in the
identified areas.
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A Sample Tabulation and Coding-1
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Kev Categories of Analysis
(Year 2018)

Book 14

Chapter 11

Article No 195

Avticle No 196

Article No 197

Article No 198

Article No 199

Major models/theories

Epistemic erasure

about other cultures
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(Méndez-Garcia, 20
Sudhoff, 2010).
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Pasquale’s (2015)Portera, 2008
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o raading

teacher education
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diversity,

equity and citizenship.

Figure 3

A Sample Tabulation and Coding-1

TOPICS CONCEPTS/MODELS CONTEXTS PARTICIPANTS RESEARCH DESIGN DATA COLLECTION TOOLS | DATA ANALYSIS
. y " Survey, Reflections & Descriptive analysis & thematic
C14 |Intercultural Competence |Deardoffs Model of IC Higher educafion Chinese learners of Italian Mixed Methods Obersvations analysis
Higher educafion in Brazil with Review of teaching & research
Glocal Languages & Guilherme's Glocademics a focus on Portuguese, projects, curricular analysis,
B18 |Critical Intercultural model & Byram's model of Spanish, English and N/A N/A theoretical analysis, discourse  |N/A
Awareness CIA Indigenous languages as analysis, review of research and
glocal languages state-of-the-art
819 |int {tural C " It links the existing literature to practical skills by converting models and cultural knowledge into practical skills with a focus on the concept of culture, cultural identity, cultural models and theories
niercuiural LoMPelence | iniercyitural communication and cultural conflicts
Study abroad: EMI In Questionnaire, Interviews & | Descriptive analysis & thematic
A239 (Intercultural Citizenship international higher education |Postgraduate Chinese students  |Mixed Methods ! o v
in UK Focus groups analysis
ELF users/speakers in the - " - . local, translocal, and
4240 | context of Multlingualism & | Jenkins' ELF theory Gymanisum in Beriin five Germen-Turkish high senool | Qualitativer inguistic eMNOAIaRNIC | oo mistryctured Interview transnational scales as an
Transnationalism v analytical tool
Plurifingualism and Case study: classroom experience
A241 Translagn aging Practices High school in Colombia 1 EFL teacher informed by a social-justice Not specified Not specified
guaging approach to teaching English
ninety-five learners of English
Internationalisation at Home who stayed in touch throughout . _
A242 'grLaPscultural Approach to Byram (IAH)- secondary school- the project through Mixed Methods Se;ﬂan}lc Elﬁerentlal Test (3DT) Thematic analysis & SPSS
Spain & Poland Computer-Mediated writing 1asks
Communication
two groups of teachers, five from
a BA program in Bilingual
N Education from a private B .
A243 IEn;ercut\tura\ Bilingual Higher educafion in Colombia |university in Bogota, and four Qualitative folcal groups sdem‘;-structured ga‘,'lorand Bdogdanéwgftn.l
ucation from an indigenous school inferviews, and videos. iscover, codify, and revitalize.
located on a reservation in Puerto
Gaitan, Meta (Colombia)
Intercultural Education & Primary education in Spain 3 d tructured
A244 |child language brokering multicultural classes including |30 teachers Qualitative ;”\'eys and semi-structure Mot specified
(CLB) immigrant students Inierviews

In the fourth and final phase, drawing on the results of the first
two, the descriptive reviews, and when necessary, the original
studies, were read thoroughly or selectively once again for nar-

rative synthesis of the findings of the analysis. The aim was to

identify the interpretable trends or draw overall conclusions about

the existing conceptualizations, methods and findings, which then

resulted in the descriptive mapping of the field along these lines.
The trends in these areas were coded according to the scheme
of key theories and concepts, research methodologies and emer-
gent perspectives and insights. In doing so, a representation of the
state-of-the-art within the interculturality-language education

Conclusion

nexus from 2012 to 2022 was achieved. The results of the analysis
and synthesis across the two periods are presented in the next
section.

This chapter aimed to describe methodology utilized for con-
ducting a literature review in the field of interculturality in lan-
guage education. The approach is meticulously designed to con-
struct a comprehensive corpus, with clear inclusion criteria and
a structured four-stage analysis process to ensure a thorough

11
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examination of the literature from 2012 to 2022. It has emphasized
the importance of systematicity and depth in reviewing literature
to understand the evolving landscapes of theoretical, conceptual,
and methodological trends in interculturality within language ed-
ucation.
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